Our Curriculum

The curriculum is the sum total of what our children experience during the four years they are
with us. The basis for the curriculum is the subjects of the National Curriculum plus Religious
Education and Relationships and Health Education.

National
Curriculum

Religious Education

Living Difference
Syllabus

Health

Relationship and

Education

The National Curriculum comprises of 11 subjects: English, Mathematics, Science, Design and
technology, Computing, Art and Design, Music, History, Geography, PE and languages (French for

us).

Some of the subjects, like Maths and PE, are taught on their own and others, like History and
Geography, are combined with other subjects to form projects.

Annual Curriculum Overview

r

RINGWOOD JUNIOR SCHOOL CURRICULUM OVERVIEW Y3 2023-2024
SUBJECT AUTUMN TERM SPRING TERM SUMMER TERM
DISCRETE SUBJECTS
MATHS Place valle, acdilorsuairachon, NUMEEr oS & Tle= and capatily, Soder SUEITacean, ERgih and penmeter, Slalistics, reanding, sddSanzuliraction, tme

mental stralegies Multiplicasian § dvision, fractions, angles, line and shape (20M30) Mulliplicatiandivisian, placs value, money
Mudtiplcationidivision, fractions, length, number
SejUEncing
SCIENMCE Flants Dight Farces and Magre s TWaRerials - Seabes of Waer ‘
Photosyrihesis

COMPUTING Onliine Safety

IT and Cigital Literacy Infroduction 1o Scrafch programming envionment Simple sequence, inpuls and aulpies, simple

Wiord processing, Keyboard knowledge, Simple saguence, nputs and outpues, simple processing spesd processing speeds

Saving, Basic graphics

FREMCH Grechngs TASSrO0M NSt e ns Araund Mumrbers Flphabel Descrbing Persarally Wealher Flaces i he Town
the
Schoal
PE all skil=, yMnasics Foothal, G = AdFkiics, Onentbeering, Tenns
PSHE Me and my relafionships aluing difference Eespng mysall safe | Fights and responsbilibes Being ry besi | Growing and changing
INTEGRATED SUBJECTS
ENGLISH Tearkat Mail -Fostcard witng Lean ard the Flacs Batwesn Fensukes Kngdom - ships Tog book enines (darg]
Wohes' ~ Research and Nen-Chronalkegical re ‘Chis Cannaughton - Traditional Tales
! Plastic pollutian - Persuasive writing
Winter's Child | “Srcw’ — Winter Pagtry Writing. i
Wamen in Sehence’ — wark on Mary Anring and biographical narrative
ahout Marie Curia
HISTORY & Changas In Eritain from Stons Aga to Iron Age Anclant Egypt ur Changing Coastiing
GEQGRAPHY FROJECTS oastal Formations and Ercsion
ART & ans - FassTl
A ol Crealing Desk Tidies Famous Azt Arvdy Wiarhal Beautiful braad
LT REELEETS [Mawing celabration From Recyded Materials
cards)
MUSIC L Chrsimas sign Playing e recorer
fanguage — Don't be
Afraic
RELIGIOUS EDUCATION fones as symbolks - Angels - Chrisbanity rod and Bl — Hindu Tradiions Lowe - Christianity Flaces of Warship Bedanging - Judalsm
Christianity Christianity and Hirdu
Tradiliong
Where subjects are integrated through a lead subject. these subjects have been linked together through one main celoue.

Lead Subject
Geography Led Project
History Led Project
Science Led Project
Design and TechnologyDh & T} Led Project
RE Led Project

Even when we combine subjects, each one has been planned in detail by the Curriculum Leader
(Headteacher) and subject leaders.

An overview of the subject shows the order in which the subject is taught and the main content.
The progression of learning is clear and shows how this builds cumulatively year-on-year.



Subject Overview

Science Curriculum Overview

Term Year 3 Year 4 Year 5 Year 6
Working Scientifically Working Scientifically Working Scientifically Working Scientifically
Autumn 1 Plants - Nutrition Plants — Seed dispersal Animals, '”C'”.d'ng
humans - Respiration Variation and
Evolution - Evolution and
. . Natural Selection
Autumn 2 Light Electricity *Linked to DT Earth and space
Spring 1 | Materials - States of matter Animals, including Sound
humans - Skeleton
Forces - Air resistance,
Animals, including water resistance, friction
Spring 2 Forces - Magnets humans - Nutrition, Teeth, Light
Digestion
Summer Plants — Germination and Materials - Making new
1 Organisms and their reproduction substances N
habit_ats (Inc. food chains, Electrlclty “Linked to DT
Summer environmental change) Materials - Changing Variation and Evolution -
2 materials Classification and Lifecycles

Progression of knowledge and skills

Ringwood Junior School History Subject Overview

Substantive Concepts: cilisation, empire, trade, settlement,

o

invasion
Year 3 Year 4 Year § Year &
Stone Age Ancient Roman Empire Angle Saxons The Maya Thematic Study | Ancient Greece | Ringwood's role
Iron Age civilisations and | and its impact of and Vikings Maritime history in WWL
Ancient Eqypt Britain
1 Chronalogy v+ Changes Diotes of the Dotes of Roman | How these are Dates of Maya Timeline of Sarting picture Eventz leading to
from Stare to civilisations Empire and over lapping Compared fo maritime vessels | prompts of WWI
Iron Age civilisation attempted periods of fime | Viking Britain Dates of Mary events, Empire,
settlement imsasions settlement, Rese, Warrior artefacts, ploces
imwasion ard Titanic learnt so far
2 | Choracteristic features of the | Everyday life Belief in the Lmpact of Diaily Life or Compare Tudors and Democrocy, Gods, | Monarchies were
period or society studied settlement after life Romans on Celtic | Anglo Saxons achievements fo | Victorions land & | Medicine, Arts intertwired.
settlement life civilisation settlement, Vikingacivilisation | sea ard Literature Empires exist
invasion settlement empire, frade civilisation hence it becomes
a world war
3 Contiruity and Change Little change Cortiruity Greatest legacy | What was life Dominance of Change in design | Development in Mecharization
over long period between ancient | of Romans? like in Britain some regions over | and construction | art, philosophy, ard advances in
of time civilisations - Civilisation once the Romans | others yet some | of ships and science, idenson | technology. Army
writing Trode, empire left? aspects of conditions far religion and ard Navy =till
settlement civilisation remain | soilors on board | democracy remain
4 Cause arnd Consequence Farming led to (Campare Reasars for What events led | Reasons for War led to the Empire of Triggers for
settlements everyday life in Cloudius’ invasion | +o the Romans decline of the development of Alexander the WWT ard impact
settlement ancient Egypt empire leaving Britain Maya civilisation | navy. Travel for | Great an UK
with Britain ) leisure empire, invasian, empire empire
5 Sigrificance Amesbury Archer | Achievements Key events are Wha hod mare What made the Creation of the Achievements Significance of
Importance of significant when | power Anglo Maya civilisation | Royal Navy and ard legacy WWT an
the Mile they result in Saxon or Vikings? | so successful? role of Mary Rase | Alfred the Great | Ringwood
trode, empire, change invasion trode and Warrior empire settlement
Empire
b Interpretation of the past Maiden Costle Artefocts, Boudicea & Were Vikings just | Archoeological Artefacts from | Consider the Diaries, letters,
buildings remains | Cortmandun, vicious raiders? | studies of temple | Warrior, Titanic | influence of the | photogrophs and
used to interpret trode, . | ond artefacts and Mary Rose Minpans trode peraonal items
7 Histarizal Enquiry Sharg Broe Tomb of Diversity of Who was the man | How did the Interprets from | Using evidence Using sources ta
Otzi the Iceman | Tutarkhamun Empire through | buried ot Sutton | Mayan Empire sources about o explore research soldiers
- Archoeologist | Archaeologist artefoct study Hog? became so vast life in Tudar & Ancient Greek
study study- Howard trode, empire Archoeolagist Victorion era on society
Larter study Basil Brown lond & sea
B Connections Archaeolagy Belief in the Foman Empire African artefacts | How do they Story of Jogugs | Comparing the Why a world war?
local/natioral/international, | shows people afterlife impact on Britain | found at Sutton | compare to other | Francis black Minoans to How did that
cultural, economic, political, | moved widely smpirg s | Hog burial ground | civilisations- diver Mary Rose | Bronze Age affect migrotion
religious ard social history | Otz settlement, Remans and Migrants an Britain. etc afterwards
Stone Age Titanic




Progression of knowledge and skills in Art

Examples from progression document

Key stage 2

Progression of Knowledge and Skills

Pupils should be taught to develop their techniques, including their control and their use of
materials, with creativity, experimentation and an increasing awareness of different kinds
of art, craft and design.

Pupils should be taught:

* to create sketch books to record their observations and use them to review and revisit

ideas

= toimprove their mastery of art and design techniques, including drawing, painting and
sculpture with a range of materials [for example, pencil, charcoal, paint, clay]

= about great artists, architects and designers in history.

withy weave)

Additional development of skills through DT
Pencil Cases project (taken from Y4 DT
planning):

Create a template

Measure out fabric

To thread a needle

Use a needle and thread to join
together pieces of fabric

To use different stitches

Sew on decoration such as a button,
fastener or pattern

(Textile Leaves and Flowers)

Year3 Year 4 Year 5 Year 6
By the end of Year 3 pupils will be able By the end of Year 4 pupils will be By the end of Year 5 pupils will be able By the end of Year 6 pupils will be
to... able to... to... able to...

*  Gather and review information * Select and use relevant *  Engage in open ended research *  Independently develop a
and resources related to their resources and reference to and exploration when generating range of ideas which show
ideas and intentions. develop ideas. (Researching ideas and develop these in their curiosity, imagination and

Generating {Researching and Developing and Developing Ideas) own individual way. originality.

Ideas) *  Use sketchbooks purposefully s Confidently use a sketchbook for a * Independently investigate,

Idei *  Use a sketchbook for different to improve understanding, variety of purposes: recording research and respond to
purposes: recording, inform ideas and plan observations, developing ideas, ideas and plans making
observations, planning and outcome. testing materials, planning and changes where necessary
exploring. (Sketchbooks will show recording processes. and recording the journey
(Recording and experimenting in several responses to an idea (Sketchbooks will now look more in the sketchbook.
sketchbooks) and have links to the personalised and will have (Sketchbooks will show a

e Ask and answer questions about research.) detailed responses and links to the clear journey of a child’s

artwork and artists art journey.) individual artistic journey.)
Year 3 Year 4 Year5 Year 6
A Year 4 artist will... A Year 5 artist will... A Year 6 artist will...
* Know the process of weaving. * Use fabric scissors and s  Print an image onto fabric
« |dentify key vocabulary related to the cut shapes with growing e Add decoration using beads and
technique of weaving: loom, warp, accuracy. buttons.
weft. s Use applique to add e Use arange of sewing
= Create a paper weaver to help develop detail and emphasise techniques and stitches to add
the mastery of the art form. pattern and shape. decoration and writing.
* Prepare a loom. e Explore different sewing
*  Weave using wool and yarn. technigues and use (Transfer Print)
* Continuously refine their weaving these to add detail.
technique. * Continue to explore the | Additional development of skills
. » Collaboratively, on the school trip, use relationship between through DT Slippers project (taken
Textiles withy to weave. line, shape, tone and from Y6 DT planning):
(DT (Paper weave, wool weave, large scale texture. * Touse a pattern to design.
CI'OSSOVEI') collabarative mixed media weave, collaborative * Use key language when e Cut, prepare and pin materials.
making textile art. s Toindependently thread a

needle.

e To stitch neatly and securely to
join materials.

e To use additional stitching for
added design.

s To attach buttons and fabrics to
enhance design.




Medium Term Plans

For each subject, these plans show the key knowledge, skills and concepts children will learn, the
sequence of learning activities, as well as how this learning will be assessed.

Example from part of Music Medium Term Plan

RINGWOOD JUNIOR SCHOOL MEDIUM TERM PLANNING SUBJECT: Music TERM: Spring 1

YEAR: §

Key Dimensions

pitch  duration

PROJECT: Read, Write and Remember to
Twinkle

TIME 5 x 45mins

Key Vocabulary:

pitch, major, scale, duration, rhythm, treble clef, crotchet, quaver, minim, semibreve, time signature, crotchet rest, bar, bar line, stave

Key Subject Skills:

Playing, singing, rehearsing and performing, notating, listening and responding, describing and discussing

Learning Journey

Explore different types of
notation and their purposes

Revisit and recall prior learning
about rhythmic notation

Learn about pitch notation —
he stave and the note names

Learn to read pitched
notes on the stave

Learn to write
stave notation

Practically apply
notation reading
knowledge and

skills
Learning Key Learning Activities Assessment Resources
Objectives &
Purpose Questions
Concepts
" Can children respond Slides 2 -7
fetan Concept of Notation . :
Llstenlng and to a variety of different
responding - Respond to a variety of different graphic and grid notation (not all | graphic notations?
Describing and music can be written down we call this improvised music)
di N
iscussing - Pupils to determine what type of sound each image represents
Notation « Consider different types of music notation and think about what
notation does and why is it necessary to write music down.
« Not all music is written down, some music is improvised (made up
on the spot) and some music is passed on orally (one person
shows another so they can copy them) Pascal Wintz piano jazz:

Listen to Pascal Wintz pianc jazz - extract from" Piano Jazz 1930 vol3"
album

Watch the Best Streef Drummers Ever

Discuss how notation is not needed and would not improve the

https://www.youtube.com/watch
2v=QBzHqW4V3IA

Best Street Drummers Ever:

https://www.youtube.com/watch
?v=_QFpJglZY48

Reading rhythmic
notation

performance in either of these musical scenarios

Follow the power point link “a long time ago” to listen to Stephanie
Childress play Winter from Vivaldi's Four Seasons.

Reuvisit signs and symbols — can children remember any from previous
learning?

Revising notation from Y4 unit ‘Reading Rhythms’

How many different rhythm patterns can children invent that add up to 4
using crotchets and quavers? Record in music books.

Can children recall prior
learning and
understand and
perform rhythmic
patterns featuring
crotchets and quavers?

Winter from Vivaldi's Four
Seasons:
https://www.bbc.co.uk/teach/ten-
pieces/classical-music-antonio-
vivaldi-winter-from-the-four-
seasons/zf98bdm

Music books

Duration and
rhythmic
notation

Reading pitch
notation

Recap patterns from previous lesson.

Share the following slides 9-17, these are examples of 4 beat patterns.
Can the children have a go at trying to clap the rhythms.

HA children should recognise the notes and know their value

On slide 13 introduce a crotchet ‘rest’ symbol. When you clap this rhythm
replace the clap with a ‘shh'.

To help children clap the patterns, it might be helpful to use the words
‘tea’ for a crotchet and ‘coffee’ for a quaver. This will help to get a
spontaneous response from the children.

Continue exploring the patterns until slide 18.

Introducing and exploring pitch notation

Explain that applying pitch to rhythmic notation enables you create a tune
(or melody), your notation will now indicate not only which rhythm to play
but also which notes to play. This slide shows two examples of how this
can be achieved using basic indications of pitch — the higher the dot or
letter (up the page) the higher the note will sound. This bridges the dot
notation to proper notes.

Can children accurately
perform rhythmic
patterns from rhythmic
notation?

Slide 8

Slides 9-17

Slide 18

Slide 19




Short Term Plans

An example of an activity taken from the Geography Year 4 short-term plan

Wthh CO'lLI’LtFi,Q,S border Fi rance?

W" Brussels ;,;'
\:u EI.GIUM
ﬁl es-

cnel san ,;Me
uCham agne / ,
RRAINE">
Bar le NE"GY \Stfés? rg$
ALSAGI

|50°

\ﬁs,r
'PICARD!

i .Beau IS

Ponto:s

embourg

Brieuc pma
S " BRITTANY | |
. (aRETAGNEi

il ‘( ames\“" 5 Bourgese,
| |
ATLANTIC ‘ A \ cnman"
OCEA N’ La Roche-sur=Yon, /,J omors/
C Nmrt‘\

se POITOU- ~— 9
LaRnche e {RENTES "Llran}s

1 L
RHONE KAnnec
Lyon ALPES Chambé

- Ferra JeSaiht- Etiénne! \
Vo renol
N @ , uy alence _
, P/.vas ¥, ap
- \J ~
: g N
k MIDI A oi

y \ oulouise. o

X \ gk p
v \ .Tarbé’s TLANGUEBOC-
» - ROUS LLON
- SPAIN opa erplgnan

) 'Cler

|
MEDITERRANEAN _ SEA

vvtahulaly to

“|How can you
recognise a
border on this
map?

Use ¢

Agdorra ’ /

[

Example of activity from an RE Year 6 short-term plan

Read one qf the news articles p,rovtd,ed.

In your book, make a summary
have read, and he rQa,dy
who had a different article.

of the article you
to- share it with someone

ExpLa,Ln, how- the Sikhs in the news are siw'wing

Sewa, and why thzg do this.

Why do Sikhs show- service?

service? What stories show this?

Who do- Sikhs follow- in showing thra,o-rdi,na,ry




Example of activity from an RE Year 4 Short-term

i you believe that God made the world,
d,O"HO'u, take more or less care of it?

Whatdxrwnabmdg know?

Mlorsummeiios f._.,J creation

e Roman creation - Romulus and Remus

. m:uthzfﬂtlmthp.dwdzmmﬂmgagzm
theological debal . about God.

5. Apply

| Creation _in

Icantalkabutamaonmmyawn
and others’ lives.

. Dgffwuutpxwplzhavv,dbffem
opuuon.saboutamuon.

o Who has mp.amzbwty for
creation?

l. /n,q,uin,

What are my ideas ahout
how- the world was

What does creation mean?

o What does it mean to- create

scrszng?
o There is a difference

bztwmam&nga.nd

o Who can be a creator?

sealed. Christianity P o
. Wha,t g - "
L;Zy belief i a ! H [u’ Hindus understand creation?
gz o Christians believe that
Zf the wortd? L C Traditions PRI
jm?ar : 2 . COTL&IWSQ o There are two versions
o What has influenced ofwrtf;zChnstwAcrwaml
thoughts about Sed
Trymﬂm i o Some Christians believe
) some, not all of the
3. Evoluate story.
e Hindus helieve in many
What is the value in these stortes for Christians and Hindus? different creation.
. CW&WWWWsmsmdﬁUWWuys stories.
o Christians can use the idea. of creation to-explain elements of life o There are multiple
. Huutushavznwzyuwmomafthzammsms. crv.a.tw'rua,ndrrwl,tzplz
universes for Hindus.

RE Learning Journey or Cycle of Enquiry

Children study a concept by following the steps of inquiry, contextualise, evaluate, communicate
and apply. All stages are assessed during the RE study and the final assessment tasks focus on a
different stage each time so there is full coverage by the end of the year.



Knowledge Planners

These plans are informed by Knowledge Planners which show the sequence of essential
knowledge that must be learnt. This is called substantive knowledge. It also identifies knowledge
that is important or interesting to give context to learning.

Example of a Knowledge Planner for Design & Technology (DT)

| RINAZH CHHD
e it
EMOWLEDGE PLANMER :"f,—h_"\:
I" Design & Technology — ¥4 [creating a pencil case using sewing and textiles)
KEY KMOWLEDGE IMPORTANT/INTERESTING
(Ess=ntial Knowledge) KMOWLEDGE
Pencil cazes come in @ wide range of sizes and designs. *  Smiggle is a popular stationery brand for pencil cases.
Thers are a range of ways that pencil cas2s can be
fastened together for example zips, buttons, ribbon, # Pencil cases are desirsble products that often hawe 3
wiglcro (what does ‘fasten” and fastening’ mesan? range of functions.
# The design of pencil cases can depend on what it is
needed to store for the use and their pariicular # Pencil cases can be found in 21l sorts of colours,
likes/interasts. materizls and designs.
# Fabric is another ward for material. Our fabric for
mzking pencil cases will be fielt. ® A compartment is 3 ssparate pocket or section for
* You need to tie & knot in one end of the thread before staring something.
you can start sewing.
# The seam is where the pieces of fabric are joined or #* Embroidery is & decoration made by sewing.
sEWn together.
» Szam allowance is the width between the raw edge of # Binca can be used to practise a range of s2wing
the material and the stitching/sewing lina. stitches on.
#  |fyou sew too close to the raw edge the threads can
pull through and the s2am can come undone. # A simple design will be mast effective. (Especizlly if

embroidering letters or pictures)

# Some items, such as pencil cases and cushion covers
can be sewn inside out so that the stitching is not
vizible when it is turned the correct way.

# Thers are several ways to thread a needle {show
different options to suit different children) 1deally do
niot tie your needls to your thread 25 this can make it
difficult to fix sewing problems.

# Know that you need to have enoush tail of thread so
that it does not pull through the needle-sye. Use your
fingers ta grip around the thread and tail when sewing.

# Stivches should be done at =qual intervals to keep it

nead.
Running Stitch Whip Stitch

~—

S




Knowledge Organisers

For the children, we produce Knowledge Organisers which sets out this knowledge in an
interesting way. The children refer to this during the course of learning and it helps them
remember the most important knowledge and key vocabulary.

We also provide the children with the learning journey which helps them see how their new
learning builds on previous learning. These are stuck in the children’s books at the start of a
project and a copy is sent home to parents/ carers so they can support their child’s learning.

Example of a Music Knowledge Organiser

B YEAR GROUP RINGWOOD
PROJECT: Read Write and Remember to Twinkle *
Yeard KNOWLEDGE 3 .
ORGANISER LEAD SUBJECT: Music I""‘

Musical Milestones:
Explore different types | Revisit and recall prior Learn to write stave Practically apply
of notation and their learning about
purposes rhythmic notation

Learn about pitch notation - | Learn to reod pitched notes

he stave and the note names on the stave notation notation reading
knowledge and
skills
WHAT YOU SHOULD ALREADY KNOW KEY KNOWLEDGE IMAGES/DIAGRAMS/MAPS .
+ That music can be notated in a variety of ways, The stave is a set of b lines that musical — Treble Clef Notes
including graphic and grid. notes are written on; the higher up the stave - o 0o © O i
+  The note values of crotchets, quavers, minims and the notes are written, the higher they will e — - —
crotchet rests. sound. e F 6 A B C D E F
+ That notes have different pitches based on the first Line Notes Space Notes
seven letters of the alphabet and can be grouped The treble clef appears at the start of each -
into scales. new line of music. It is sometimes called the é oo é f— F —
& clef because it curls around the G line of ‘I’ G B D I Y A€
KEY VOCABULARY the stave.
* pitch ®  minim r—‘
+  major *  semibreve Note pitch names use the first 7 letters of MY T D itook L st
+  scale * time signature the alphabet. Going forwards, the notes rise.
+ duration e crotchet rest Going backwards, they get lower. Each note ; =
¢ rhythm has its own special place on the stave. : -
o treble clef ¢ bar Gt
+ crotchet *  barline The time signature appears at the start of Leco el E = E =
* quaver * stave the music, the top number describes the
metre e.g. a 4 at the top means the music is and 5o fie weni home b
counted in groups of 4 beats. B E D

Learning new vocabulary

Learning new vocabulary is vital to securing the intended learning. For each project a bookmark is
produced which has the key vocabulary listed on it. The children refer to this throughout their
project. For some children we have knowledge building sessions, where they are introduced to key
words that will be used in subsequent lessons. This enables them to access the learning more fully
as they encounter it. These words are reinforced in displays in the classroom.

Learning New Skills

Alongside acquiring key knowledge and new vocabulary, children will learn new skills to put their
learning into practice. When learning in Science children need to work as scientists, in Geography
as geographers and in History as historians. In order to perform the skill, the children also need
the knowledge of how to do this. This knowledge is called disciplinary knowledge (skills in action).
We have identified behaviours and actions we want the children to learn and this informs
teaching.



Exploring as Geographers and Historians

Year 4 using stone size to investigate transportation and deposition

Exploring the work of archaeologists with Professor
Jenkins from Bournemouth University



The children were able to use the same tools used by
Archaeologists to dig for artefacts They were shown
how these artefacts would be recorded, sorted and

catalogued.

Iron Age Day

Maritime Sketchbooks

Sculpture

Great fun and lovely

to join in with such a

creative class. Thank
you!

Maddy’s mum




Example from Science Enquiry Skills

There are 7 Science Enquiry Skills children learn and develop during their time at RJS.

Asking questions
Asking questions that can be answered using 7 ??
a scientific enguiry.

;_,f' Setting up tests

by CArrny Qult an enguiry,
. ¥ ] ¥

4 Recording data

f . ! i
| Deciding on the method and equipment to use to | |ﬂ| |

-

| Using inf

Interpreting and communicating results

X oun LY CK,
Evaluating (,.')
"\l\—l-'
Explicit instruction or practice on this aspect of disciplinary knowledge
Main
Discipli Disciplina e
;::L::;:: Suh-ga tegr:ry Main Disciplinary Knowledge Category Disciplinary Sub-Category
Category
Projects Plants Light | Materials | Magnets Habitats Seed Electricity | Skeletal | Teeth, | Germination | Materials
Dispersal System | nutrition,
digestion
8 Taking accurate X X X X X
= measurements
g (temperature)
S
ki) Awareness of X X X X X
2 scale and a
@ range of units
%3]
=
“@' Correct use of X X X X X X X X X
g apparatus i ifyi torch t th te
magniryin {Ruler

% including IQ g | (torch) (magnets) | (thermometer {Rul
S thermometer glass) ruler, pooter) Measuring jug)
@
%” Safety in science X X X X X X X X X X X
=
2 Scientific drawing X X X X X X X X X X X
x including labels




Progression in Music Skills

Extract from progression document

)

MUSIC

Year 3

| Year 4

Year 5

Year 6

Rehearsing & Learn how to rehears: as an individ- | Learn how to use individual and Learn how to recognise which refine- | Learn how to recognise which re-
ual orin groups, indudingmemory | group rehearsal skillsinduding ments need to be made by exploring | finements need to be made and
Performing and recall. 'memory and recall. = range of different rehearsal strate- | know how to make them.
Perform from simple notation. Egies.
Learn how to recognize why and
when to improve. Begin to develop | Learn how to recognise which im- Learn to develop an awareness of
an awareness of how to present a provements need to be made. Leam | Learn howto develop an awsrensss | how to plan and present a perfor-
performance. to be aware of how to present a per- | of how to plan and present a perfor- | mance
DON' T BE AFRAID formance === SO0 SAVE THE KING
MYSTIC MORMENTS RIVER'S JOURNEY ALL UNITS
OURSCHOOL ANGLO SAXOKS
RECORDERS FIND T MAKEIT PLAY IT
HALL OF THE MOUNTAIN KING RIVER'S JOURNEY

—

—u thﬂtil'lg Learn how to use a range of graphic | Learn how to use detailed graphic Learn how to understand, select and | Learn how to select and use a range
w notation induding basic rhythm, notation and basic stave notation. use arange of notation for spedfic of notation for spedfic purposs
- pitch notation and basic stave nota- purposesinduding detailed graphic induding precise graphic notation

Hon. Learn why notes a| ar on particular | notation and core stawe notation and stawe notation with time si
[ - try ppe P gna-

'; RECORDERS places on the stave. with time signatures tures
c PALLOF TREMOUNTAIN KNG ANELO SEXONS READ WRITE AND REMBVBER TO TWINKLE SHORT RIDEIN A FAST MACHINE
(=] RIVER'S JOURNEY
[ ] READING RHYTHMS FROZEN LANDS CALYPSO S ARKLE

— SREEK TRAGEDY AN ATING MADHINES

v

el

— Listening/Responding | Learn how to respond to music, Learn how to respond to music, Learn how to respond to, identify, Learn how to respond to, identify,

z Weekly identify, compare and contrast tify, compare and contrast sounds compare and contrast music with an | compare and contrast music with

w sounds and muscin different con- and music in different contexts and awareness of the music's context and | an awareness of the musc's context

MUSIC ASSEMBLY texts and for different purposes. for different purposss. purposs. and purposs.

Learn to consider how music ilhas-

trates the composer's ideas Learn to consider the devices used by | Learn how to identify why and how Learn how dentify the compos-

ALL UNITS COMPposers to represent ideas mus- the composer has used key fea- er's intent and how this was
cally tures [ devices. achieved.
ALL UNITS ALL UNITS ALL UNITE

S ARRE
MUSIC Year 3 Year 4 Year 3 Year 6

T, n“f Pitch Identify steps, leaps and repeated Identify melodic shape and explore Explore, recognise and identify a Explore, recognise and identify a
LEL : : . . . .

y == i notes in melodies and begin to ex- different scale paternsincluding pen-| range of different scale paternsin- | range of different scale paterns

: | plore different scale pattemse.g. tatonic, major and minor «cluding pentatonic, major and minor | induding pentatonic, major and

FIIETAE and could extend to: raga, chromatic, | minor 2nd could extend to: r
RIVER'S IOURNEY ‘_‘ga’ ! ) ==
RECORDERS maodes, and how they influence music | chromatic, modes, and how they
DON'T BE AFRAID READ WRITE AND REMBJBER TO TWINKLE influence music
&0D 5AVE THE KING
CALYPSOSPARKLE
ANAZING MACHINES
Duration Identify how rhythm pattems fit to 2 | |dentify and understand how rhythm | [dentify and begin to understand Identify and understand more com-
steady beat and begin to understand | patterns fitto 2 steady beat using 2, 3 | More complex rhythm patterns and | pley rhythm patterns and metres
2,3 and 4 metre and 4 metre meh’_t;:;r;:ludlng TIHOEITEET countingin 8 and 6 and possibly 5
possi
RECORDERS PEADING RHYTHMS READ WRITE AND REMBABER To Twikie | 2nd 7
v OURSCHOOL ANELO SANSONS LISTEN TO ME {CLARNETS] R PSR TE
= e SR SHIORT RIDE IN.A FASTMACHINE
O CALYPSO SPARKLE
—
(¥ a] AMAFING MACHINES
Z D\mamics Identify, us= and understand getting | Explore how to us= dynamics forex- | Understand how awide range ofdy- | Undersand how & wide range of
w louder and quieter in finer gradations | pressive effect namics ¢an be used and manipulated | dynamics can be predsely used and
RECORDERS for expressive effect manipulated for expressive effect
E TR IO LISTEN TO ME {VIOLINS] P pu o
D ANGLD SANSINS GREEK TRAGEDY
Tempo Identify, us and understand getting | Explore how to u=s tempi for expres- | Understand how awide range of Understand how a wide range of
faster and slower in finer gradations | sive effect tempi can be usad and manipulzted | tampi can be precisly used and
for expressive effect - o
RECORDERS manipulsted for expressive effect
LISTENTOD ME (VIOLINS] pu P
ANGLO SAXSONS GREEK TRAGEDY
Timbre Identify families of non-percussion Identify voice types and awider Identify instruments within families | Identify voices / instruments within

instruments and the way they are
played; extend the u= of voices and
percussigninstruments

NYSTIC MOMENTS

range of non-percussion instruments
by family and name: further extend
the us ofvoices and percussion in-
struments

FIND ITMAKEIT PLAY IT
ANGLO SAXSONS

and different instrumenta [voca
combinations; refine use of woices
and percussioninstruments

LISTEN TO ME {CLARNETS]
SPACE

families and their rolein a wider
range of ensembles; refine the use
of voices and percussion instru-
ments with intended impact

LISTEN TO ME {Guitars)




Assessment of Learning

All learning is assessed throughout the lessons. Feedback in the moment helps children correct
misunderstandings or misconceptions. Towards the end of a project an assessment task is set. This
draws on the learning and provides an opportunity to use the new skills in action in another
context to demonstrate whether the learning is secure.

Our aim is for all children to achieve learning set so they achieve age-related expectations. Our
tasks also allow children who have really mastered the learning to show their greater depth of
understanding. Some children will receive follow up learning in areas which have not yet been

secured. We keep a record of this so we can track children’s learning and progression.

The overall summary assessment will draw on information from:

(1) Work from across the project, including a final assessment task.

(2) Face-to-face discussions at key learning points where pupils will show their understanding
and thinking.

(3) Retrieval Quiz result — testing essential substantive knowledge and disciplinary knowledge.

Quiz result

It is important that children retain their learning and can draw in it readily to support new
learning. During a project, the children will have a number of quizzes which recall learning. The
children enjoy these and are very effective at keeping learning at the forefront of their memory.
Weekly curriculum reviews help children retrieve their learning from across the curriculum and
connect it to previous learning, making meaningful connections.



An example of assessment in Geography as identified in the medium term plans
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Zoom in on Paris. Provide children with some information about
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Whilst childran are
independeantly working,

Faris info flipchart in folder
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Paris statements about geographical qualities and have to say which is
better Paris or Ringwood. They should give reasons too.

Recall Give the children the road trip planner and explain the scenario.

moments Children to list the countries on the planner. NB Portugal and

Switzerland and included which gives GD children to show
knowledge beyond that which was taught.

Children are then asked to give information about what kinds of
things are in Paris and how Faris might vary from Ringwood.

GD- Make more meaningful comparisons rather than list of
attraction in Paris.

What are the different types of retrieval practice in the classroom?

1. Multiple choice questions or quizzes — paper or online
2. Verbal recall —talking about what pupils can recall
3. Writing from memory about what we have studied
4. Games and play that help pupils recall information
5. Think, pair, share — pupils recall information, discuss it with a partner and share it with the
class
6. Using mini-whiteboards to write down answers, share with the teacher and then erase
'
W

Knowledge Organiser Quiz Mat

Can you remember

~,

one of the key words
and can you explain Can you remember one of the key
wihat it means? dates and can you describe what
happened?
What key facts can you
remember from memory from
your Knowledge Organiser?

O

Don't look at your Knowledge Organiser when quizzing — try to recall from memaory!
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Celebrating Learning

Displays in the classroom show learning journeys, key vocabulary and examples of learning.
Subject leaders maintain a central subject display to promote the essence of their subject and to
show excellence.

Open Mornings and Afternoons

Each term, parents/carers receive a termly curriculum newsletter outlining what the children are
learning and inviting them to support their child on this journey. Open afternoons give a first-hand
taster of what their child is experiencing by joining them in the classroom. Performances,
exhibitions, and concerts show the high outcomes achieved.







